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CHAPTER ONE
Introduction
Introduction
If we take an honest look at our current communicative landscape, it’s not hard to
see that we are surrounded by multiple modes of communication. Information from
schools may be provided on a website, requiring internet navigational skills to access the
page. A video may be embedded, and photos may be included. When special
announcements are being made phone messages may be sent to families, by text or
voicemail. Flyers may be sent home with visual diagrams and written information. This is
just one context, but you can imagine the myriad other ways in which multimodality
intersects with our work, health care, housing, and many other systems that we all
navigate daily. This idea of communication being presented through various modes, both
digital and non-digital, is referred to as multimodal communication. Multimodality has
been increasingly prevalent in our daily lives and schools, but the COVID-19 pandemic
made digital communication truly essential. With the almost overnight shift to online
schooling many people had to adapt to a new way of teaching and learning (Novak &
Tucker, 2021). Even as vaccines allow for much of society to begin to reopen, it’s clear
that the educational landscape has shifted, and schools will need to continue to be
prepared for future disruptions (Sung 2020). Adult learners are now likely to encounter
multimodality in and out of school settings. This leads me to my research question: What
are the necessary components of a blended learning environment to foster increased
language fluency and accuracy across all language domains for intermediate Adult Basic
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Education (ABE) English as a Second Language (ESL) learners? My hope is that
exploration of this question will reveal guiding principles and practices that can be
applied in ABE ESL classrooms.
My experiences in the adult English language classroom have shown me that
while multimodal literacy may be an essential part of daily life, it’s not always an
essential part of every curriculum. A variety of factors may slow the integration of
multimodal skills, or even prevent it from being adequately addressed at all. Both
students and teachers will bring varying degrees of comfortability and knowledge of
these communicative modes to the classroom, potentially requiring all parties involved to
think about learning in new ways and consider new possibilities for classroom activities.
A lack of access to sufficient technology may discourage teachers or lead to the
assumption that multimodal integration will not be possible. Despite whatever obstacles
may occur, the reality is that our information landscape is headed in a direction that will
only become more multimodal, not less. A blended learning class ensures that some level
of multimodality is required, but to create a blended learning class with excellence
requires careful consideration of how multimodality can best be utilized to increase
student outcomes. Remaining responsive to student needs in the adult basic education
(ABE) classroom and designing blended learning classes therefore requires a diligent
consideration of this area of literacy. Yet the pathway to this goal may not be clear or
simple for all educators. In this chapter I will outline how my experiences, observations,
reading, and studies have led me to the study of this topic and the creation of a toolkit
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that will assist teachers in the developments of multimodal ESL curriculum for blended
learning classrooms.

Professional Pathway and Observations
My own career pathway in adult education has been somewhat unique in that
multimodal considerations have been a somewhat constant reality of my teaching
contexts. My career in the field of ESL began with a position as an online tutor, working
with college students in South Korea while I was based in Iowa. The students in the
program were progressing through their university studies and taking extra lessons to
strengthen their English skills. The students were highly skilled with the technology they
used. Instructions around the use of Skype, our video call platform, were not necessary,
as the students had enough prior skills to navigate the platform independently. When
receiving links to videos, photos, or articles in a tutoring session the students could
navigate the pages with ease. We focused on language questions, and truthfully our mode
of communication was rarely a consideration in the tutoring plans.
My next teaching context presented a very different environment with very
different needs. I was tasked with developing a distance learning program and updating a
dated computer class curriculum for adult ESL students at a community based English
language program in Minnesota. The school had a small computer lab with about 14
desktop computers that had been utilized for some open computer lab hours and a few
scattered learning opportunities. Many students were refugees and recent immigrants, and
most did not have extensive experience with computers. In developing a distance learning
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program, it quickly became evident that there were several obstacles to the task. First, the
program only seemed to have potential for the highest level students at the school. Lower
level students seemed to struggle with the literacies that would be required for such a
learning opportunity. Second, even at higher levels a great deal of initial training and
ongoing support would be necessary to give students the skills necessary to
independently navigate to and complete distance learning assignments. Third, the
equipment we had available in our school was not reflective of the equipment most
students would have available to them outside of school hours, so training them in a way
that would promote a high degree of autonomy was difficult to accomplish.
As a school-wide initiative, we deemed it valuable to integrate more online
learning opportunities into all levels, to give students an opportunity to begin developing
new skills and literacies. It was apparent that if we wanted students to navigate web
pages, a great deal of explicit instruction would need to be given first to help students
interpret the visual cues they would be presented with. Students needed to understand
charts, tables, and menus that they would see, and should be able to navigate these
materials to successfully find the information they need. Students also needed to
understand the symbols that were given to indicate when audio or video information was
available, and then needed to engage with that information in a meaningful way. The
teaching and learning process revealed to me that there was much more than “English
skills” and “computer skills” that were at play in my students’ experiences. Though I was
acutely aware of it at the time, I was presenting students with multimodal materials, and
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student engagement depended upon a greater amount of literacies than just language in
isolation.
From this experience I moved to a school on the East coast, serving a different set
of adult learners. This school had a longer history of integrating a computer curriculum
with their English curriculum, though the two elements were still somewhat isolated
when I first arrived. The school had greater means to provide technology for students in
the classroom, including a class set of laptops and several iPads that were available
whenever a class needed them. I worked together with other teachers at the school to
consider how technology could be more closely integrated with the English curriculum,
and we considered ways that integrating technology might allow us to teach English in
new and different ways that could expand opportunities for learning.
Integration of learning opportunities had been underway for some time at this
school, and then the COVID-19 pandemic hit. The ideas of distance learning, technology
integration, and multimodal classroom environments were no longer ideals to strive for,
but a present reality that needed to be immediately implemented. The only way to
continue reaching our students during stay-at-home orders, and later during restrictions
on gatherings, was by offering distance learning options. Creating varied learning
opportunities in a distance-learning environment quickly became an inherently
multimodal endeavor as we tried to address fluency and accuracy across all language
domains. Offering these opportunities required a deeper integration of multimodal
literacies than I had ever been a part of before. When forced to adapt it became clear that
the challenges I had always perceived did not disappear, yet they were possible to
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overcome. A great deal of explicit instruction was required to help students navigate new
technology, interpret charts and graphics, apply information from videos, and more. Yet
with these challenges it was clear that there were many new possibilities. We could allow
students to express themselves in new and different ways, and facilitate opportunities that
allowed learners to engage a variety of language skills as they encountered meaningful
and authentic materials in our class.

Recognizing the Need
As my professional experience grew in the areas of ESL and multimodal literacy
it also became apparent to me that this was an important area of current scholarship in the
field. Literature has defined multimodal literacies as a distinct area of literacy for quite
some time (Kress, 2000; Jacobs et al., 2014) and research on adult ESL instruction has
indicated a need for these skills (Lesgold & Welch-Ross 2012). Often falling under the
concept of “21st century skills,” there seems to be an increasing amount of scholarship on
this topic, and yet gaps still exist in understanding how to adequately address this area of
student need (Johnson & Parrish 2010). To remain responsive to student needs, and in
order to teach language in relevant contexts, it seems critical that language courses
intentionally integrate multimodality.
Adult learners can face many challenges in the language classroom. To learn a
language in a way that allows for communicative competence and creativity requires
gaining both fluency and accuracy (Brumfit 1984; Skehan, 1996). To learn a language is
no small feat, and to learn the accompanying 21st century skills necessary to use that
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language in the current workforce and educational contexts adds another layer of
challenge. Yet this is a necessary challenge for many adult learners who desire to pursue
new job opportunities, higher levels of education, or simply support their families and
children in the United States. ABE ESL instructors must then rise to this task, and not
only recognize the needs of their students but move to address those needs in new ways.
This is where blended learning comes in. Blended learning, also sometimes called
hybrid learning, can take on a lot of different forms, but it always involves some amount
of technology integration. Distance education opportunities for adults is a priority
initiative under the Workforce Innovation and Opportunities Act (WIOA), which is the
federal legislation over federally funded adult education programs (Workforce Innovation
and Opportunities Act, 2014). Additionally, blended learning is quite common in
community colleges and higher education opportunities, which ABE students may be
looking to pursue beyond the ESL classroom (Johnson & Parrish 2010). Yet, simply
providing students with a pre-created online curriculum will not automatically yield
success.
This led me to my research question: What are the necessary components of a
blended learning environment to foster increased language fluency and accuracy across
all language domains for intermediate Adult Basic Education (ABE) English as a Second
Language (ESL) learners? My aim in exploring this question will be to create a toolkit
with resources that can help educators create high quality blended learning classes, with
support materials and sample lessons for teachers, as well as support materials for
students.

11
The Product
As I investigate this question I will set out to create a toolkit that teachers can use
to develop blended learning classes. This toolkit will contain three main components: an
educator guide, a student, guide, and a short curriculum sample. The guide for educators
will include planning checklists, guiding questions, student support considerations, and
more. The student guide will function as a workbook that students can go through with
their teacher as they plan and prepare for success in their class. Finally, the sample of
curriculum materials will demonstrate how multimodal literacies can be integrated in
instruction, and will model the necessary components of a high quality blended learning
class.
The teacher and student guides will synthesize findings from my research in a
way that is easily accessible for educators. The teaching guide will contain
recommendations and resources for other educators who want to implement this teaching
and learning method in their classrooms.The guide will walk teachers through technology
integration frameworks to help consider how technology and multimodality can best be
integrated in their blended learning class. It will include considerations for higher level
until planning, as well as day to day classroom and student communication
considerations. The learning guide for students will contain tips and recommendations to
help prepare them for success in a blended learning classroom. This tool is intended to be
utilized by students in partnership with their teachers, so that teachers are encouraging
and supporting the reflection and metacognition that the guide will foster.
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The curriculum sample will also be created using the insights gained from my
research. This curriculum will target the needs of intermediate ABE ESL learners,
providing skills development in all four language domains. The curricular unit will focus
on the topic of housing and housing rights, using this theme to provide the content focus
for materials. Students will be given opportunities to demonstrate their language skills
through traditional means such as writing assignments, oral presentations, and written
tests, but they will also utilize technology tools to demonstrate skills through videos,
digital communication, and multimodal projects. Instruction will be given live and orally,
as in a traditional classroom, as well as asynchronously through videos, articles, and
digital activities.

Summary
The sum of my professional experience has seemed to center on the concept of
multimodal literacy, and the longer I spend in the field of ESL the more I can see that this
was not a coincidence. Multimodal literacy is an increasingly important area of literacy
that is not only a means to an end within language instruction, but is also part of the end
itself in our modern information landscape. It’s clear to me that ABE ESL classrooms
must be equipped with the resources and materials to teach these skills to students as they
advance in their language studies. Blended learning classes can take a step forward in
making multimodal literacy a core component of the classroom environment, rather than
a separate topic to cover on occasion. I believe that further study of blended learning
classes will create higher quality classes and better learning outcomes.
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In chapter two I will review the literature on this topic, considering the long
history of research in this field and narrowing in on some of the gaps that exist. In chapter
three I will outline my project including the process I followed in developing all aspects
of the toolkit and the means by which achievement will be assessed. Chapter four will
conclude this capstone, reviewing the findings and discoveries made.

14

CHAPTER TWO
Literature Review

As long as languages have been taught the essential goal has been for people to be
able to communicate effectively and accurately. While the end goal may be relatively
similar over many years and various settings, the methods and tools used to reach this
goal have shifted and changed over time. In recent years the use of technology has
perhaps accelerated these changes and introduced new layers not only to the language
classroom, but also to the outside world that students will need to navigate using their
language skills.
So many resources and information sources have moved online, and technology
now intersects our lives daily whether it’s at work, at a medical appointment, navigating
the K-12 school system, or many other areas. For adult immigrants this means that to
successfully navigate their new environments they not only need language skills, but they
also need to understand modern technology and information systems. A doctor’s office
may request that patients use an online system for communication, requiring not only the
language skills to access the information but also knowledge of the symbols used around
logging in, messaging, and changing settings. A leasing office may ask renters to submit
maintenance requests through an online system, requiring language use to describe the
issue as well as knowledge of the online system and any additional skills that may be
required to submit a photo, find a phone number, or check the status of the request.
English language classrooms must adapt to these new realities in order to remain
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responsive to the needs of their learners and ensure that learners are able to communicate
to satisfy their needs.
The need for navigating online spaces and systems was multiplied and intensified
when the COVID-19 global pandemic shifted so many sectors of our world to virtual
spaces almost overnight. Suddenly, pursuing education looked very different. In the
absence of being able to meet in-person classes utilized video conferencing software and
digital platforms for online assignments. In Washington DC, and similarly in other cities
across the county, every school, K-12 and ABE, moved to distance learning during the
pandemic (Simpson Baird 2020). This shift has arguably changed the educational
landscape from here on out, and necessitates a more serious focus on supporting students
with the skills and materials to achieve their language goals and prepare them for success
in the pursuit of their future goals.
This reality raises my essential guiding question: What are the necessary
components of a blended learning environment to foster increased language fluency and
accuracy across all language domains for intermediate ABE ESL learners? My hope is
that exploration of this question will reveal guiding principles and practices that can be
applied in ABE ESL classrooms.
To explore all facets of this question I will review the literature in the following
five key areas. First, fluency and accuracy. This lays the foundation of language needs
not only for ABE ESL learners, but for many learners across various settings. The need
for both fluency and accuracy is a constant reality of all language learning environments.
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Second, I will address the unique setting of ABE ESL classrooms in the United
States. The needs of these learners tend to be distinct, and the trends observed in this type
of classroom environment will be important to consider.
Third, I will explain how the blended learning model lends itself well to the ABE
ESL classroom. With the needs of adult learners and in light of the ways COVID-19
changed the educational landscape, blended learning is a logical next step for a classroom
to address learners’ needs, integrate technology skills more deeply,and allow some
flexibility for adult learners. I will explore this model and some of its possibilities in this
section.
Fourth, I will explore multimodal and digital literacies, defining these terms and
considering some examples of how teachers might cover these types of literacies in the
classroom. To navigate a blended learning environment will require these literacies. This
topic is broad, but I will focus mostly on multimodal literacies and digital literacy within
the context of the ABE ESL classroom, where we have specified some specific needs.
Finally, I will present a few models that have been used to assess and encourage
technology integration. While many of these models are not exclusive to the ABE ESL
environment, I will attempt to set them in this context or create connections to the context
to demonstrate how the models may or may not prove helpful.

Fluency and Accuracy
Learning a language is a multifaceted process. Much has been written on what it
means to truly know a language. The pieces involved in knowing a language are as small
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as individual letters and sounds, and as large as discourse level customs or cultural
expectations. To engage with all the possibilities of language activates what is known as
the four domains: reading, writing, listening, and speaking. As learners work at all
linguistic levels within each of these domains there are many skills to be mastered. In
teaching these skills teachers must strike a continuous balance between the need for
language fluency and the need for language accuracy.
Fluency and accuracy are at the core of much language research. Brumfit (1984)
was one of the first researchers to use these terms to describe these two different skill
sets, defining fluency as “natural language use” while accuracy involves a specific focus
by the language user on formal factors of the language. Brumit argued that this distinction
between fluency and accuracy deals mostly with methodology, and not with a
psychological process of language learning. Therefore, the distinction is helpful for
teachers as they consider the best practices of an effective class. Brumfit proposed a
methodology wherein teachers would support students in a process of considering what
they want to say and then finding a way to say it in the target language. He advocated a
syllabus driven by true learner needs rather than teacher perceived needs or priorities. He
also proposed a classroom environment that gave ample space for ‘natural language use’
that allowed students to produce significant output.
Peter Skehan (1996) advanced the research on fluency and accuracy, as well as
complexity, in his research on task-based instruction. He suggested that the
communicative nature of task-based instruction is beneficial for learners, but it must be
paired with a focus on accuracy in order to avoid memorization of task based skills

18
devoid of true communicative competence. Many researchers agree that emphasizing
fluency over accuracy or vice versa will lead to an imbalanced language acquisition
process. Without form focused, accuracy driven, instruction, students will struggle with
even basic language structures (Lightbrown & Spada, 2013). Yet form focused accuracy
drills devoid of the opportunity for natural language use will do little to increase
communicative competence. So it is that these two necessities must both be addressed in
the language classroom consistently to yield true success and progress. While this reality
may be recognized by many teachers, methods for addressing both fluency and accuracy
vary.
Some methods for increasing speaking fluency while upholding accuracy involve
student-led discussions with class level and individual corrective feedback provided by
the teacher, and integrated with accuracy assessments. James Hunter (2012) explored a
method he called “Small Talk” wherein student-led discussions were observed by the
teacher, specific mistakes were recorded so that feedback could be given to students,
students collected a list of their errors, and individual tests were given every three to four
weeks addressing the specific student’s mistakes. This classroom model is a strong
example of fostering an environment where fluency is encouraged and fostered, while
continuing to drive students toward greater awareness of their mistakes and eventually
greater language accuracy.
Other researchers have tried different methods for increasing fluency and
accuracy, including transcription tasks that involved recording a learner to learner
conversation, asking students to transcribe the conversation, correct mistakes they self
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identify or that the teacher identified, and then repeat the task with a new partner.
Students improved their fluency and accuracy in the given task, though it was unclear
from the results if this would lead to an overall increase in fluency and accuracy, or if the
gains were largely tied to the task (Stillwell et. al 2009).

Adult Basic Education - English as a Second Language
Within the world of language learning, adult language learners are a unique niche
characterized by their own set of skills, competencies, and challenges. Adult learners
bring a rich variety of life experiences and prior knowledge to the classroom, which can
serve as an excellent resource to tap into when creating learning opportunities. Yet, at the
same time, adult learners face conflicting demands of work, finances, and family needs.
Adult ESL learners are more likely to persist in an English class when their needs are
being specifically addressed (Huang et al., 2011). Beyond just persistence, researchers
have found that classes that use real-life materials and authentic tasks that address
learners’ needs end up producing students that read and write more outside of class, and
read and write more complex texts (Purcell-Gates et al., 2002).
Communicative Language Teaching. Communicative Language Teaching
(CLT) is a commonly researched and increasingly utilized method in ABE ESL
classrooms in recent years. The emphasis in CLT is on learning language for the purpose
of communicating with others. At its core this seems like a relatively basic idea, but it
represents a shift in language pedagogy away from rote memorization or translation tasks
(Celce-Murcia et al., 2014). The CLT method began to be used in Europe in the 1970s,
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and eventually caught on in the United States. Proponents of CLT argue that it fosters
“connections between the content (learners) are learning and the real-life contexts where
the content can be applied” (Huang et al., 2011). This makes it especially beneficial in the
adult classroom, where the rich and varied life experiences of students can serve as a
primary stimulus for learning.
However, some studies have found that teachers may mis-report on their own
usage of CLT, reporting that they use the method in the classroom when an outside
observer may not actually see this practice happening in their classroom (Spada, 1987).
Additionally, some educators have called into question how effective CLT is at balancing
fluency and accuracy. This concern stems from the recognition of the fact that CLT, with
its emphasis on authentic communication, tends to emphasize fluency more strongly, and
this alone will not lead to gains in accuracy (Hunter, 2012).
Whether it’s through CLT or other methods, it’s clear that adult learners benefit
from authentic activities and a holistic approach to learning (Schwarzer, 2009). When
language skills are integrated learners are able to engage more fully, as they would
outside of the class. High amounts of interaction in the classroom allows learners the
opportunity to negotiate for meaning as they would need to outside of the classroom.
Practices that capitalize on learner experiences tend to engage adult learners more.
Overall, the ABE ESL environment represents a unique environment where the
importance of authenticity, communication, and activation of prior knowledge become all
the more important.
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Blended Learning
Blended learning is a style of teaching and learning that typically involves a mix
of face-to-face instruction and online-instruction. More recently, in light of the
COVID-19 global pandemic, a class defined as a “blended learning” class may actually
be conducted entirely online but involves a blend of synchronous and asynchronous
components. Blended learning has been identified as an area of education that is “prime
for expansion” (Moloney et al., 2010).
A gap between ABE education and higher education has existed in the area of
blended learning. Prior to the COVID-19 pandemic forcing many classes online, a study
by Johnson and Parrish (2010) comparing practices of faculty at state college and
universities with practices of ABE transitions-level teachers 69.2% of college faculty
reported using blended instruction while only 28.9% of ABE teachers reported using this
type of instruction. The COVID-19 pandemic forced many more programs to quickly
create distance learning and blended learning options, with up to 100% of schools in
many areas offering virtual instruction (Simpson Baird 2020). However, this type of
“emergency remote teaching” generally lacks sustainability (Hodges & Fowler., 2020).
Longer term implementation plans are needed in order to translate emergent remote
opportunities into sustainable blended learning classes that advance the opportunities
available to learners while allowing teachers to work efficiently and effectively.
Defining Blended Learning. Within a blended learning model many variations
may exist. As previously mentioned, traditional models involve a blend of face-to-face
instruction and online instruction, while other blended learning classes may be conducted
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entirely online with a blend of synchronous and asynchronous instruction (Vanek et al.,
2020). Also mentioned above, blended learning has historically happened more often in
higher education institutions than in ABE ESL classrooms. In a higher education
environment a blended learning class may involve job training or workforce specific
curriculum, such as business or nursing programs that give learners a blend of lecture
style instruction with online activities (Moloney et al., 2010). In an ESL classroom
blended learning may involve computer lab time spent on an online language learning
platform or other language resource (Grgurvoic 2011). Whatever blend is created, and
whatever content may be used, the power of blended learning really comes from the
flexibility that it offers learners, and the increased opportunities it creates.
Blended learning is sometimes also referred to as hybrid learning, though some
literature makes a distinction between these terms. For the sake of this paper blended
learning will refer to a course in which in-person and online instruction are both utilized
and are closely related. Learners in a blended learning course have some degree of
control of the time, pace, and place of their learning (Vanek et al., 2020).
Benefits of Blended Learning. Blended learning can truly offer several benefits
to learners and students. A major benefit of blended learning is that it can extend
opportunities for learning outside of class time, as well as offer greater opportunities for
differentiation (Rosen & Vanek, 2020). Ideally, blended learning strengthens learners'
digital skills while also encouraging a greater depth of content knowledge. Additionally,
as it is clear that the modern information landscape is becoming increasingly digital, a
blended learning class can allow learners the opportunity to learn in this modern context,
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while also potentially learning about the power of the online tools and opportunities that
are available to them outside of the classroom environment.
The flexibility of the blended learning environment can also create great
opportunities for teachers to apply the principles of Universal Design for Learning
(UDL). Three core features of UDL are multiple means of engagement, multiple means
of representation, and multiple means of action/expression. A thoughtfully designed
blended learning course can integrate these principles in a way that ensures learning is
accessible to all students (Novak & Tucker, 2021).
Educators with experience in blended learning classes have noted that the model
can provide teachers with more time to support their students individually. Teachers are
able to work directly with learners to give feedback and discuss progress (Pinto-Llorente
et al., 2017). Additionally, blended learning can expand upon the possibilities for peer to
peer collaboration, which will not only foster language development but can also help
prepare students for the workforce (Omohundro 2019).
All of these benefits make blended learning classes an ideal match for adult
learners in the ABE ESL environment. Adult learners face many challenges when
balancing their studies with work responsibilities, family responsibilities, and other
circumstances. Blended learning can create more opportunities for engagement with
learners who might not be able to persist in class otherwise. Blended learning models
have proven more effective for ABE learners than face-to-face or online instruction alone
(Rosen & Vanek, 2020).
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Barriers to Blended Learning Classes. In light of the many benefits of blended
learning it seems wise for more programs to increase the multimodal and digital literacy
support they provide learners and move toward a blended learning model to increase
opportunities and gains for their learners. However, there are several obstacles that can
make a move to blended learning challenging for students.
Preparing students for blended learning is critical for success, and without
adequate preparation it may be difficult for a student to persist in class. Programs need to
do their due diligence in ensuring that learners that enroll in blended learning classes
understand the requirements and are prepared with the necessary materials, including
technology and access to the internet (Vanek et al., 2020). If learners do not have
adequest technology skills and multimodal literacies they may struggle to access their
class materials. Additionally, the increased autonomy of blended learning can be a great
learning opportunity, but without adquest scaffolding and support, some learners may
struggle with the self-regulation required to succeed.
In addition to addressing the many challenges that students face in a blended
learning class, teachers may struggle to make blended learning classes a success if they
do not have adequate support. A lack of sufficient professional development
opportunities can lead to negative teacher perceptions of blended learning classes, and
can also impact class outcomes (Shebansky 2018). When teachers don’t understand
blended learning they are likely to feel confused and frustrated, and often pass these
feelings to their students. Without proper technology training teachers may see the
creation of blended learning materials as tedious and time consuming.
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Strategies for Blended Learning Success. To address the challenges of blended
learning classes and maximize the benefits there are many details to be managed and
considerations to be made. In order for a blended learning model to succeed in an ABE
ESL environment learners must first have some established multimodal and digital
literacies, which as previously mentioned are not always strong skills that students have
when they are entering an ABE ESL class. To capitalize on the benefits of blended
learning educators must do a great deal of work to bridge the gap in skills that may exist
and equip learners with the necessary pre-knowledge and skills to succeed in a blended
learning environment. Additional skills can certainly be scaffolded as the class
progresses, but the demands of learning online in a blended learning model will
necessitate some multimodal and digital literacy before the class can even truly begin.
Teachers also need to support in order to ensure they are prepared to teach in a
blended learning environment. Professional development around blended learning
methods can help teachers focus their materials creation time efficiently, so that blended
learning classes can actually reduce the outside of class time demands on teachers
(Novak & Tucker, 2021).

Multimodal and Digital Literacies
In the field of literacy and ESL multimodal literacy has become an increasingly
important topic. The idea of multimodal literacy reflects the fact that many texts feature
modes of communication beyond just print words. These modes may include pictures,
graphics, and icons, or even video and audio recordings in a digital text. To comprehend
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many modern texts requires understanding these features and modes of communication
(Kress 2000). Related to the topic of multimodal literacy is the idea of digital literacy,
focusing on the skills and competencies necessary to navigate the digital information
landscape. This has increasingly been identified as a 21st century skill, necessary for
advancing in modern work and accessing modern resources.
For adult learners acquiring an additional language, the study of multimodal
literacies may at first feel like something that is slowing them down on their pathway to
success. However, the reality is that multimodal literacy is a critical skill for navigating
today's information landscape, and an ability to go beyond multimodal comprehension
into the realm of production can give learners a great deal of communicative power
(Jacobs et al. 2014). To navigate the modern information landscape in English requires a
degree of multimodal literacy. Public services, job applications, and social networking
opportunities are all increasingly accessed online, requiring users to navigate a
multimodal environment. Additionally, our education system is an increasingly
multimodal endeavor, with online learning allowing for greater integration of images,
videos, and multimodal texts in these online learning environments (Jacobs et. al, 2014).
To succeed in a variety of personal and professional endeavors requires multimodal
literacy.
The specific activities that may be used to integrate multimodal and digital
literacies in the ABE ESL classroom can vary greatly. There is a vast array of
possibilities, just as there is for any sort of language activity a teacher may attempt
without technology integration. Activities requiring serious multimodal and digital
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literacy that have been previously studied include digital storytelling projects, which
usually begin with consumption of a digital multimodal text and end with production of a
text. This can be done in higher level technical English courses where content knowledge
and language skills are integrated in the digital storytelling project (Gimeno-Sanz, 2015).
In a family literacy context digital storytelling can be used as a tool for sharing family
stories and encouraging intergenerational communication (Prins 2016). Digital
storytelling with this type of family story focus can also lend itself to exploration and
discussion around the topic of identity (Ellison, 2016). A digital storytelling project
yields many opportunities for various means of English literacy and multimodal literacy
integration. Other writing focused activities can also offer several options for digital
literacy integration, including the use of discussion boards or the use of assistive
technology for writing feedback (Li, 2018; Mueller et al., 2009). Another recent area of
development in multimodal and digital literacy research has been smartphone activities,
which can cover a variety of skills (Rosen & Vanek, 2020).
While multimodal literacies and digital literacies are critical skills for the adult
learner, they have not always been adequately addressed in ABE ESL classrooms. Adult
education is often underfunded, limiting the access that teachers and students have to
instructional technology or digital classroom tools (Lesgold & Welch-Ross, 2012).
Additionally, gaps have been identified between the digital literacy expectations of ABE
instructors and college or university instructors. This includes massive differences in the
use of the internet or online programs for class (Johnson & Parrish 2010).
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Models for Assessing Technology Integration
As the prevalence of technology integrated lessons has increased, methods and
theories for training teachers and evaluating or creating lessons have developed. A few
common models include SAMR, RAT, TPAK, TIP, and the Triple E Framework.
Overlaps exist between several of the models, though each of course has its own unique
lens through which technology integration is considered. Some of the models are more
closely related, such as SAMR and RAT or TPACK and TIP. Common across all of the
models is the aim of describing and guiding successful use of technology in the
classroom. The models were mostly created for a K-12 environment, and have been
applied in this setting more commonly than in an ABE ESL setting. However, the skills
involved in these models are not only on a K-12 developmental level, but could serve in
an ABE setting.
SAMR stands for substitution, augmentation, modification, redefinition. The
model was created by Dr. Reuben Puentedura (2006), who saw a need for transformation
in the use of technology. Under substitution a tech tool is used as a direct substitute for a
non-tech tool used in an educational task. This would include typing a paragraph on a
computer instead of handwriting it. Under the augmentation classification of SAMR
substitution still happens, but with some functional improvements being made. This
might mean that when typing a paragraph on the computer the learners utilize the spell
check feature. When modification happens it means that the technology is being used for
some significant redesign to the initial learning task. This might involve communication
tasks that integrate e-mail. Finally, in the redefinition category technology is allowing for
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entirely new tasks to be created that would have been previously impossible without
technology. This might involve integration with collaborative online tools that allow
multiple digital sources to be compiled in a project. The four parts of SAMR, moving
from S to R increase in the amount of task transformation that occurs as technology is
introduced to activities that could have previously been completed without technology.
There is also an increasing amount of learner autonomy, student choice, and critical
thinking involved in moving through the four stages of the model. Activities can be
created at all levels of the model, but the model really pushes toward the highest two
levels as a way to maximize the potential of technology integration (Romrell et al., 2014).
RAT is a model that is quite similar to SAMR, but was created as a more
descriptive framework based on uses of technology that were observed in K-12
classrooms. The three parts of the framework include technology as replacement,
technology as amplification; and technology as transformation. The replacement category
of RAT is similar to the substitution category of SAMR in that instructional practices are
maintained as technology is used as a new means by which the instruction can occur. In
the amplification category technology amplifies the teaching practices, student learning,
or content goals, and in the process increases the effectiveness of the class. The
transformation category, much like the redefinition level of SAMR, involves major
change in the instructional method or learning process (Hughes et al., 2006). Much like
the SAMR model, the RAT framework pushes toward a transformation of teaching
practices that can maximize the potential for technology to improve instruction.
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TPACK offers a different lens for considering use of technology in the classroom.
TPACK stands for technology, pedagogy, and content knowledge. It emphasizes the
belief that knowledge in three domains (technology, pedagogy, and content) are all
essential for integration of technology in the classroom (Thompson & Misrha, 2007).
This framework, like the others, was created with K-12 teachers in mind. It works more
smoothly in a K-12 setting than in an ABE ESL setting because of the considerations
given to content knowledge. It could be argued that in the ABE ESL setting the content
knowledge is the English language, but in general the transition from a K-12 framework
to ABE ESL framework has not seemed to be common for TPACK, whereas the SAMR
model has been applied in ABE ESL settings.
The Technology Integration Planning Cycle (TIP) was created in response to the
TPACK model. Recognizing that educators had a hard time applying TPACK to their
teaching in a meaningful way, the idea of the technology integration planning cycle (TIP)
was created. The cycle involves first setting an instructional goal, then selecting the
instructional approach, and then selecting the appropriate tools to use. If non-tech tools
are selected the cycle can end at this point, but if any tech tools are selected the cycle
continues. The next step is to consider the contribution to construction, and then consider
the constraints. This offers the next potential exit point - if the constraints seem
insurmountable, or detrimental to achievement of the instructional goal, then the cycle
can end at this point. However, if it’s possible to overcome the constraints the cycle can
continue to the final stage of instruction, implementing the technology integrated activity
(Hutchison & Woodward, 2014). This model clearly takes a much more practical
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approach to conceptualizing technology integration, creating a pathway for planning and
executing the theories and ideas presented in the other models.
The Triple E Framework was another response to TPACK and an effort to focus
more on learning goals and outcomes. The aim of the framework is to help teachers
become “critical consumers...making mindful choices around technology tools in their
teaching” (Kolb 2019). The three components of the framework are engagement in
learning goals, enhancement of learning goals, and extension of learning goals. The
Triple E measurement tool helps educators create and evaluate lesson plans to ensure the
effectiveness of tech tools in their instruction.The tool also includes instruction strategies
as a key consideration for teachers, highlighting the fact that technology tools cannot
replace effective teaching strategies.
These frameworks all highlight the importance of careful planning and methodical
design when integrating technology in the classroom. Multimodal literacies, digital
literacies, and general use of technology will serve learners best when careful
consideration is given to the ways in which technology is being used, and how it may be
sustaining the same learning opportunities or creating new ones. However, there are
major gaps in the literature on application of these models in the ABE ESL setting. To
implement a multimodal curriculum, and to engage learners in a blended learning
environment would require a high degree of technology integration, so it seems only
logical that special attention should be paid to the pedagogy surrounding technology use.
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Summary
This leads me back to my essential question: What are the necessary components
of a blended learning environment to foster increased language fluency and accuracy
across all language domains for intermediate ABE ESL learners? Exploration of this
topic should yield principles and practices that can create a framework to guide future
instruction for ABE ESL instructors. The world inside and outside of schools is moving
in an increasingly digital and multimodal direction, and the need for these skills and
literacies in adult education is apparent. Yet the gaps in the literature also reveal a need
for further study on multimodality and digital literacy in blended learning environments,
as well as teacher and student support resources for technology integration that can be
applied in an ABE ESL setting.
It’s clear that adult learners benefit from authentic activities, and the authenticity
and relevance of multimodal and digital literacy activities will only continue to rise as we
see our world become more and more technology dependent. In a move toward creating
more opportunities for integration of technology the current models all suggest that
careful planning is necessary to ensure that the technology is being utilized in a way that
adds to the educational opportunity being provided. Yet, in all of this the focus must
continue to be grounded in the purpose for which ABE ESL learners attend class: to learn
English. With new literacies, and opportunities for technology integration, the focus on
language fluency and accuracy must not be lost. Adult learners need their goals to be
explicitly addressed in class in order to encourage persistence, and a primary goal of any
ESL learner is language fluency and accuracy, even if they may not use those exact terms
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to describe their goal. Instructional activities must continue to drive toward greater
awareness of one’s own language usage so that accuracy can increase, and greater
communicative competence as fluency increases. All steps in the process must be
accounted for to truly give learners the most valuable experience possible.
In the next chapter I will cover the methods I will use for addressing my research
question and developing tools to support effective blended learning classrooms where
text, video, and photo can all be integrated for language input and output with the aim of
increasing fluency and accuracy. This will also address the participants and context of
this project as well as the assessment tools used.
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CHAPTER THREE
Project Description

Introduction
The purpose of this project is to create a toolkit that will assist teachers in the
developments of multimodal ESL curriculum for blended learning classrooms in order to
ensure effective teaching practices that lead to increased language fluency and accuracy
across all four language domains for the intermediate ABE ESL learners. In the previous
chapter I addressed the topics of language fluency and accuracy, the ABE ESL
environment, blended learning, multimodal and digital literacies, and models for
technology integration. This leads me toward the goal of addressing the question: what
are the necessary components of a blended learning environment to foster increased
language fluency and accuracy across all language domains for intermediate ABE ESL
learners? In this chapter I will outline the components of the teaching toolkit, the context
within which it will be created, and the theories that shaped the development of these
resources.

Project Description
For this project I am creating three separate materials to serve as a toolkit for
educators that are developing multimodal ESL curriculum for blended learning
classrooms. The first component of this project is a sample curricular unit. The unit
outline will cover the objectives for seven weeks of class content for intermediate ABE
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ESL learners on the topic of housing rights. This topic was identified as important for the
curriculum due to the gaps that currently existed in the curriculum at this level for the
ABE ESL family literacy program where this curriculum will be implemented.
Additionally, housing rights is an important topic to cover with ABE ESL learners
because it addresses real life issues and authentic tasks, which has shown to lead to
increased amounts of language production outside of class for adult learners
(Purcell-Gates et al.,2002).
The goal of the curriculum is to increase students’ English language skills across
all four domains, while also increasing 21st century skills related to digital literacy and
higher order thinking. Students will be required to analyze and evaluate information,
compare and contrast, make inferences, and propose solutions to problems. Students will
ideally show short term gains in these areas, language and otherwise, and could sustain
long-term growth in a classroom that continues to implement ideas from the research
project.
The content of the curriculum will include a variety of multimodal activities to
foster input and output across all four domains. This will include video instruction and
basic video recording, instructional photos and photo submission, and interactive digital
texts with links to further information and resources. Students will be required to engage
with a variety of multimodal digital tools in order to obtain information and content for
the class, and they will also use multimodal digital tools to produce assignments and
projects that demonstrate their learning. The use of these tools will consistently center on
language production, so that the multimodal tool serves as a means by which language
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production happens. Watching videos will serve to teach listening skills, while recording
videos will serve to teach speaking skills. Interpreting a diagram with photos will
demonstrate literacy skills, and producing a similar product would require writing skills.
Multimodality will consistently be utilized as a means by which language fluency and
accuracy can be measured and improved.
The curriculum will include in class and out of class work as part of a blended
learning model. The design of the curriculum will be informed by Wiggins and
McTighe’s (1998) Understanding by Design framework as well as the Universal Design
for Learning (UDL) Guidelines (Gordon et al., 2013). The curriculum design process will
primarily follow a backwards design process. The desired outcomes will be determined
first, and from there I will work backwards to create a curriculum with scaffolded
activities and lessons that can guide students toward the desired outcomes. A final project
and test will require students to demonstrate reading, writing, listening and speaking
skills, as well as use multimodal digital tools to watch videos, record videos, view photos,
and submit photos. Each lesson within the curriculum will address one or more skills that
will be assessed in the post-test. In accordance with UDL guidelines the language skills
that are covered in this unit, including grammar, vocabulary, and pronunciation, will be
addressed more than once through the use of more than one multimodal tool. This will
exemplify the UDL principles of giving students multiple means of engagement, multiple
means of representation, and multiple means of action.
The digital integration in this curriculum will be informed by the SAMR and TIP
models. SAMR (substitution, augmentation, modification, redefinition) will guide the
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selection and creation of activities for this curriculum, as well as inform the purposes
which these activities serve. TIP (technology integration planning cycle) will serve as a
broader framework for considering the role of technology in this curriculum, particularly
addressing factors of where and how technology should be integrated (Hutchison &
Woodward, 2014).
The curriculum will incorporate principles of Communicative Language Teaching
(CLT), which is an increasingly common influence in ABE ESL classrooms. The
emphasis of this approach is on learning language in a way that fosters and facilitates
communication with others (Celce-Murcia et al., 2014). I will utilize authentic materials,
real-life concrete language examples, when possible in the curriculum, as this is also
proven to be beneficial for adult learners (Schwarzer, 2009). This will include
instructional diagrams from actual household goods such as fire extinguishers,
appliances, or furniture. Students will read housing listings for actual apartments and
homes, as well as actual portions of leases. Students will also be encouraged to share
their own experiences in the class for authentic language input, including messages they
may have exchanged with their own leasing office or landlord, or materials they received
from their apartment building.
In addition to the sample curriculum materials, the second piece that I will create
is a guide for teachers to help them create similar materials. Templates within this guide
will follow the same frameworks I will use to create the curriculum. The combination of
curriculum materials and templates will serve to accomplish three main goals. First, these
materials can give concrete examples of multimodal lessons for other educators to
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reference, that should prove effective in increasing English language skills. Second, the
procedures and materials will highlight principles and best practices that can be
implemented in the classroom. Lastly, the evaluation tools and templates from this project
can be used by educators to measure the potential benefits of a multimodal tool, as well
as measure individual activities against proven design principles. In the long term, I
would hope that these principles and tools would shape future instructional planning in
ABE ESL classrooms.

Context
This curriculum will be utilized in an ABE family literacy ESL program. The
program serves adult learners, who are primarily parents, in the adult ESL portion of the
program. A separate part of the program serves children in pre-k, and early childhood
classes. Classes are offered five days a week. The school provides all students with
access to laptops in the school, and chromebooks outside of the school as needed.
Learners are expected to participate in their class daily, but daily attendance may not be
possible due to various life circumstances. At a minimum, students should be
participating in classes three days a week.
Participants in this course will all be adult learners, likely with ages ranging from
late 20s to early 50s. The class will be very diverse, probably with first languages
including Spanish, Amharic, Tigrinya, Arabic, and possibly French, Vietnamese, Russian,
or many other languages. Participants will all, or almost all, be parents. Their children
could range in ages from infant to 18, though most will likely have at least one child that
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is 13 or younger. The prior education of participants may also vary significantly. The
class will likely include some students with limited formal education, including students
that dropped out of school in 8th grade or earlier. There will likely also be students with
extensive prior education including bachelors degrees and possibly masters degrees. This
will also contribute to a variety of digital literacy skills among the students. Since
students have access to technology in the school, some students that have attended the
program for a few years may have had prior opportunities to increase their digital literacy
skills. However, a range of support and opportunities for extensions when it comes to
activities focused on digital skills will be important. Students are placed in classes based
on their English proficiency, but even with similar levels of English proficiency digital
proficeney will vary greatly. Many students in the course will have likely participated in
classes remotely during the COVID-19 pandemic, but a blended learning classi with a
combination of in-person and online components will likely be a new experience for
many students.

Audience
A primary audience for this project will be other ABE ESL instructors who will
hopefully be able to use the guide from the toolkit to inform their instruction as they
develop blended learning classes, and may be able to use the curriculum resources in
their classrooms. I imagine that most educators using these resources will have had little
to no prior experience with blended learning, or they have limited experience and want to
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expand their knowledge and skills. I hope that this project will provide key principles and
practices that can be applied by other instructors in their classrooms.
A secondary audience for this project will be ABE ESL learners who are at an
intermediate level of English language proficiency. The curriculum resources will be part
of a multi-skill curriculum that will serve students in integrated skills ESL courses.
Learners will participate in a blended learning course, requiring individual access to
technology either through school provided resources or through student-owned devices.
While an intermediate ESL level would be a prerequisite for any learner participating in
this course, digital literacy would not be a prerequisite, so learners may have a wide
variety of digital literacy skills. These learners would also be able to use the student guide
created in this project with teacher guidance to support their blended learning experience.

Standards and Assessments
The curriculum will be designed with College and Career Readiness Standards
(CCRS) in mind, as these standards were created on a federal level and are influential in
adult education across the country (Pimental, 2013). The reading, writing, and speaking
and listening strands of CCRS will all inform instructional objectives and the outcomes to
be measured. For example, students will be asked in class and in assessments to make
logical inferences from a text and cite evidence to support their conclusions, in alignment
with the CCRS Reading Standard Anchor 1. As students read and produce texts in class
with writing, charts, photos, and videos integrated into one cohesive message they will be
demonstrating CCRS Reading Standard Anchor 7. Their grammatical conventions in
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writing and speaking will also be measured against the CCRS language standards in
assessments.
To measure students’ language gains a pre and post test will be administered, as
well as a mid-unit test. Assessments will cover all four language domains, and will
include the demonstration of the ability to use and understand the functionality of a
multimodal tool. To check the impact of the multimodality on learner outcomes
throughout the curriculum I will include a variety of end of lesson exit-tickets that would
ask students to reflect on their learning, and reflect on how any photos, video, or audio
impacted their learning that day. This will allow teachers to measure the impact of the
multimodal activities in their curriculum, and could indicate when there is a need for
additional scaffolding and support. Ideally, these exit tickets will be short video
recordings that students will produce independently. They will be provided with four
questions to answer orally in their video: What did you learn in today’s lesson? Which
part of the lesson was most helpful for you? Which part of the lesson was most
challenging for you? How did photos or videos help you understand today’s lesson? The
responses to these questions will help inform instruction in subsequent classes, so that
teachers can remain responsive to student needs, address any challenges, and remain
aware of how well the multimodal integration is serving to advance student outcomes.
In the final assessment students will be asked to summarize information from a
video, explain connections between information in a written text and in a photo, explain a
solution for a common household/apartment problem, and identify places in the
community to find assistance for housing issues. This assessment will include reading,
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writing, speaking and listening and will assess both the language accuracy and fluency of
the student's responses. The assessment will occur in multiple parts, including a written
exam, oral exam, and a student-produced multimodal project to present a solution to a
housing problem. The accompanying teacher guide that will be created along with this
curriculum will suggest ways in which multiple modes of assessment can be utilized in
other classrooms to gain a more holistic view of student progress across multiple
domains.

Summary
These plans will all work together to address the question: what are the necessary
components of a blended learning environment to foster increased language fluency and
accuracy across all language domains for intermediate ABE ESL learners? The
multimodal curriculum created in this project will be designed with the needs of
intermediate ABE ESL learners in mind, and the additional guides provided will help
educators in implementing the concepts from this curriculum in their own contexts and
classrooms.
In chapter four I will share key findings and reflections from the process of
creating these materials, and the potential ramifications of these findings for the field
overall.
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CHAPTER FOUR
Conclusion

Introduction
My central aim throughout this capstone process was to create materials that
would help more ABE ESL classes thrive in a blended learning model. As our world
accelerates in a multimodal technology integrated direction, I want to see ABE ESL
classes equipping learners with the skills they need; in order to do this educators need to
be prepared with the knowledge and tools to support their students. This drove me to my
research question: What are the necessary components of a blended learning environment
to foster increased language fluency and accuracy across all language domains for
intermediate ABE ESL learners?
The capstone development process yielded a few key shifts in the focus of my
project. In the wake of the COVID-19 global pandemic the need for high quality blended
learning classes became much greater, which led me to examine how my project could
best serve educators. In this chapter I will revisit a few key pieces of literature that
informed my work, highlight the changes that my project underwent in the development
process, discuss the limitations of this project, and suggest a few ways this project can be
utilized and expanded upon in the future.
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Influence of the Literature
As I worked through my project development process a few key pieces of
literature rose to the surface as being particularly influential in my work. A lot of
literature referenced TPACK, but this framework is older and more focused on theory
(Thompson & Misrha, 2007). My review of literature led me to two other frameworks,
both created in response to TPACK, that I used to lay the foundation of my teacher
toolkit. The TIP cycle became a key piece of the toolkit I created, framing the way that
teachers can approach blended learning and technology integration (Hutchison &
Woodward 2014). The Triple E Framework became not only a way to frame the approach
to blended learning, but also helped me develop unit and lesson planning materials (Kolb
2019). Inspired by the Triple E evaluation rubric for lesson design, enhancement,
engagement, and extension were all included as measures of learning to consider in
teacher checklists and in planning templates.
The creation of unit and lesson planning templates also drew on a few other
influential pieces of literature.The Understanding by Design Framework shaped these
templates, and I attempted to foster a backwards design process within these materials
(Wiggins and McTighe 1998). Universal Design for Learning Guidelines were also a key
consideration in my design process (Gordon et al., 2013).
Other literature was particularly influential in the recommendations and
guidelines put forth in the toolkit I created. There is a substantial body of work on the
topic of blended learning, and materials that already exist to support ABE ESL classes.
The IDEAL Distance Education and Blended Learning Handbook was one such material
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that provided significant research and material to support my project development (Vanek
et al., 2020). After the COVID-19 pandemic I sought out literature that addressed the
current learning landscape. Novak and Tucker’s (2021) UDL and Blended Learning was
a key piece of literature in terms of considering some of the most up to date research on
blended learning.

The Project Development Process
Entering this capstone development process the aim was to create three different
products that would work together as a teacher toolkit. The first piece was going to be a
teaching guide that would provide educators with materials they could reference as they
planned for their own blended learning classes. This piece became the main focus of this
capstone project. This seemed to be the most essential piece of the project, in which the
truly necessary components of a blended learning class could be highlighted and
explained in a simple way for educators to quickly reference. Researching blended
learning best practices is a time consuming process for me, so compiling quick reference
resources can reduce that time load for other teachers by allowing them to quickly look
over some materials and get started. Knowing that depth of understanding is also
incredibly valuable, the toolkit also includes a list of recommended readings and links to
several resources that shaped this project so that educators have access to further research
should they desire to explore the topic further.
The second piece that was intended to be part of this project was a student guide,
which would function as a workbook for students to go through with teacher support as
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they began their blended learning class. The ideas for this guide were combined with the
teacher guide to create a more comprehensive toolkit rather than separate individual
components. The pieces that would have gone into the student guide, including a learner
survey, student schedule, and list of key skills, were still designed to be student facing.
However, these materials were packaged together with the teacher guide in order to
streamline the materials, and in recognition of the fact that teachers will likely want to
adapt these materials in order to best serve their learners in their specific context.
The final piece of my tool kit was going to be a sample curriculum that
demonstrated what multimodal lessons might look like for a blended learning class
working with the topic of housing and housing rights. I began to develop this curriculum,
and the unit planning tool provided in the teaching guide was developed as I began
creating the curriculum. However, in the capstone project process it became clear that the
teaching guide would be the most influential piece of this project. I hope to return to the
curriculum to further develop it and use it in my own classroom, applying the
frameworks and principles outlined in the teacher toolkit. However, I recognized that few
other teachers would be able to use these materials in their entirety. There are many
factors that shape a blended learning class, and while my materials could certainly be
adapted to be used in a different context, it would likely require a great deal of adaptation
to account for different amounts of in-person vs virtual learning, different access to
technology, different prior experience in the classroom, and many other variables that are
key pieces of blended learning classes.
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Limitations and Future Opportunities
While I hope that this toolkit will serve ABE ESL practitioners well, it is
important to acknowledge that this toolkit does have a few limitations. The first, and
possibly most significant limitation, being that I developed much of this toolkit on my
own, and while many pieces of the toolkit have already been used by educators it has not
yet been formally introduced as an ABE ESL tool in a broad context to allow for
modifications, updates, and changes based on actual use. It is my hope that this toolkit
will be introduced as a teacher resource in a public charter school in the Fall of 2021,
with some modifications to make the recommendations and resources in the toolkit more
specific to the context in which it will be used. After introducing other teachers to the
toolkit it is likely that some modifications will be made based on actual usage and
requests from other teachers to update, add, or streamline materials in the toolkit.
Another limitation of this toolkit comes from the timing of its creation. Blended
learning has been an educational approach for a long time, but after the COVID-19
pandemic the realities of the blended learning landscape have shifted dramatically. While
I tried to find as much current literature as possible, there is still a lot that remains to be
seen about the impact and effectiveness of our new blended learning models. Literature
from before COVID-19 does not address the implications of trying to maintain social
distance while in-person with students. It also generally does not address the implications
of having children learning at home while a parent is also trying to learn at home. As
vaccines open up new possibilities for in-person interaction the educational landscape
will continue to shift. The recommendations made in this toolkit therefore are made in
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light of current realities, and with an eye to the fact that blended learning will continue to
be a beneficial model for a long time to come. However, there may be a need to update
this toolkit should there be another pandemic, or as the educational landscape continues
to adapt in the wake of COVID-19.
I look forward to introducing teachers in my school to this blended learning
toolkit in the fall of 2021, and hope that it will serve as a valuable teaching resource. I
envision this being a living document that can be modified and updated to add specific
details relevant to different blended learning programs. The tech tools will certainly need
to be updated over time to reflect the current tools available, and the checklists may need
to be modified in different contexts to better reflect the needs and expectations of the
school. I hope that teachers will use and modify the planning templates and the student
resources, and I could see these resources improving overtime with insights from actual
use.

Conclusion
The world continues to move in the direction of ever increasing multimodality in
our communication landscapes, and adult education classrooms need to continue moving
in this direction in order to truly prepare students with relevant skills. Greg Kessler
(2018), Associate Professor of Instructional Technology at Ohio University, rightly
observed that “technology use has become so ubiquitous in our daily lives that the
absence in our classroom is quite noticeable.” To move myself, and the field of of ABE
ESL as a whole, closer to the aim of implementing best practices in multimodal
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classrooms I explored the question: What are the necessary components of a blended
learning environment to foster increased language fluency and accuracy across all
language domains for intermediate ABE ESL learners?
This project served as one more step along the pathway of increasingly
multimodal blended learning classes, yet the journey is not done. As more and more ABE
ESL classes teach all types of language skills in blended learning environments the
components that contribute to success will continue to be clarified. Our environments are
dynamic, and with an eye toward best practices certain components of those
environments will certainly stay consistent, but supporting student success will continue
to require flexibility. It was flexibility and creative thinking that have made blended
learning classes the force for change that they have become, and it’s that same flexibility
and creative thinking that will shape these environments into increasingly effective and
efficient spaces for language development.
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Learning
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How to use this toolkit
This toolkit is intended to serve as a quick reference resource for educators that are
teaching blended learning classes. The context you are teaching in will inform your
teaching decisions, and will shape how you use these materials. Please use the table of
contents for a quick reference. Resources do not need to be reviewed sequentially, but
rather each piece in this toolkit can be pulled out for use on it’s own, or can be used in
combination with the other resources provided here.
Blended learning is an exciting but challenging pursuit! It is my hope that this toolkit can
support the development of blended learning classes in many different settings, and can
be adapted and modified to serve the needs of different teachers and learners.
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Why Blended Learning?
Blended learning offers several benefits:
●

Hybrid learning creates opportunities for students to be more actively involved in
their learning, increasing learner autonomy (Bender 2003)

●

Hybrid learning can extend opportunities for learning outside of class time, as well
as offer greater opportunities for differentiation (Rosen & Vanek 2020).

●

Hybrid learning can increase the amount of language input students receive and
offers a variety of options for output (Ferreira, Salinas, & Morales, 2014)

●

Interacting online with peers and teachers can increase learning outcomes
(Ravenna, Foster, & Bishop 2012)

●

Hybrid class models have proven to be more effective for ABE learners than either
face-to-face or online instruction alone (Rosen & Vanek 2020).

●

The flexibility of a hybrid learning model can free up the teacher to have more time
for individual and small group learner support (Pinto-Llorente, Sánchez-Gómez,
García-Peñalvo, & Casillas-Martín, 2017)

●

The flexibility of a hybrid learning model can increase the opportunities to make
learning accessible to all student (Novak & Tucker 2021)
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Technology Considerations: Making a Blend
When should we use technology in class? Consider the TIP Cycle
We want to use technology to better reach our instructional goals and increase student
learning. When classes are occurring in-person high quality instruction will sometimes
involve technology, and sometimes it will not. You may want to use the following questions
from the Technology Integration Planning Cycle to help consider when and how to
integrate technology in your in-person classes.
1. What is my instructional goal?
2. What instructional approach will I use to reach this goal?
3. What digital or non-digital tools will best support my instruction? (If a non-digital
tool is selected you can stop here.)
4. How will the tool I selected contribute to the instructional goal?
5. What are the potential constraints of using this tool? Do the constraints of using the
digital tool overwhelm the instruction? Can these constraints be overcome? (If the
barriers will overwhelm the instructional goal you can stop here.)
6. How will instruction be delivered? (Consider: time, scaffolding, procedure,
assessment, etc.)
7. After the activity: reflect on the instruction. What went well? What could be
improved? Consider your technological knowledge, pedagogical knowledge, and
content knowledge. What area do I need to further develop?
Adapted from Iowa Reading Research Center

Source: Hutchison & Woodward 2014
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TIP Cycle for the online classroom

Technology for online learning: Note that while the cycle gives the option to “Exit if
using pencil and paper only” this will not necessarily be an option when you are planning
for virtual days. You can still use this cycle for online planning, but overcoming constraints
will become critical rather than an optional exit point in the planning cycle.

Instructional goals: The TIP cycle assumes that instructional goals will be focused on
class content. However, we know that in a hybrid learning model there are times when an
instructional goal may focus on navigating a tech tool in and of itself in order to
prepare students for future learning opportunities. When planning for tech instruction you
may still want to use some of the reflection and planning steps modeled in the TIP cycle.

Tool selection: In face to face classes and online it’s important to plan your instructional
approach before selecting a tech tool so that you can consider not just what tool to use, but
how to use it. On the next page the triple E framework will help you consider how tech
tools are helping students meet learning goals. You can also refer to the tech tool inventory
in this guide for support in selecting the appropriate tool for your objectives.
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How should we use technology in the class? Consider the Triple E Framework
We want our technology integration to help students meet our learning goals. As you use
technology in your class, consider the following three components and the questions to
measure each.

Source: Triple E Framework
When working through the Triple E Framework, always consider the instructional strategies
you want to use, remembering that even the best tech tools are not a magic bullet for
learning. You can also use this site to select strategies based on factors you select that are
critical to learner success.
Source: Digital Promise
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How can I evaluate my less tech-integrated lessons? Consider the UDL Flowchart
In-person learning days may not always be heavily tech integrated. The UDL Flowchart can help you
determine if you have created a lesson that aligns with UDL principles. This can be helpful to consider
regardless of the specific tech integration on any given day.

Source: Novak Education
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Planning Checklists
Unit Planning Checklist
In my unit plan I include:
Standards (CASAS Competencies/CASAS Content Standards/CCRS/ELP)
Social Justice Standards
Level objectives based on the Advancing a Level Chart
Calendar considerations
Essential questions I want my students to explore
Objectives addressing what my students will understand, know, and be able to do by the end of
the unit
Objectives for all language domains (R/W/L/S), grammar, and life skills
A plan for assessment that includes authentic performance tasks, evidence of learning
Opportunities for student self-assessment and reflection
Is this unit:
Relevant to student’s lives?
Appropriately rigorous for the level?

Unit Planning Template
The unit planning template linked here can be used for higher level planning. Use the categories in the
table to organize the objectives, essential questions, and key tasks and assessments for the unit. Creating
an outline of the unit using these key elements from your table can help transition this content to weekly
plans following a backwards design process.
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Weekly Planning Checklist
In my weekly plan I include the following both online and in-person:
A specific grammar point
Online
In-person
Activities that build community
Online
In-person
Activities that build agency
Online
In-person
Opportunities for choice with input and output
Online
In-person
Assessment opportunities (formative and summative)
Online
In-person
Reflection and self-assessment opportunities
Online
In-person
Ways for students to see progress
Online
In-person
Ways for students to receive feedback
Online
In-person
Technology integration to extend, enhance, and engage learning goals
Online
In-person
Activities that promote all language domains (reading, writing, listening speaking)
Online (use discretion for which domains work best online)
In-person (use discretion for which domains work best in-person)

Weekly Planning Template
The weekly planning template linked here can be used for outlining the activities for one week of class
content. Objectives can be coded at the top with the days that they will be taught on. Technology
integration can be planned and scaffolded using the tech tool table. Daily lessons can then be outlined.
The table for weekly lessons assumes four days a week of classes with two days in-person and two days
of virtual instruction. This can be modified to reflect the learning context.
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Daily Planning Checklists
In my in-person plans I include:
A warm up activity that creates flexibility at the start of class
Independent or small group activities
At least 3 to 5 communicative activities that encourage interaction
No longer than 10 minutes at a time spent on a teacher led activity without all students
meaningfully interacting
Technology where appropriate for engaging students in learning, enhancing learning, or extending
learning and supporting the skills needed for virtual days
Opportunities for students to pre-plan their language use (wait time, I do-we do-you do, prepared
role play, etc.)
Opportunities for unscripted language use (Ex: conversation line, mingle, etc.)
At least one opportunity for a physical exercise, stretch, or mindfulness activity in every 2.5 hour
class
One 10 minute break in every 2.5 hour class
Announcements about school wide events and calendar considerations
Time for students to reflect on objectives and learning
Time after class for teacher reflection on the lesson
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In my online plans I include:
A warm-up activity that creates flexibility at the start of class
Synchronous activity at the beginning and end of class
Independent self-paced activity
Opportunities for peer-to-peer interaction without a teacher present (ex: breakout rooms,
discussion board, etc.)
At least 3 to 5 communicative activities that encourage interaction
No longer than 10 minutes at a time spent on a teacher led activity without all students
meaningfully interacting
Technology where appropriate for engaging students in learning, enhancing learning, or extending
learning
Opportunities for students to pre-plan their language use (writing a post for an online discussion,
writing a script for a video,etc.)
Opportunities for unscripted language use (Ex: breakout room conversation)
At least one opportunity for a physical exercise, stretch, or mindfulness activity in every 2.5 hour
class with permission to have video off
One 10 minute break in every 2.5 hour class
Announcements about school wide events and calendar considerations
Time for students to reflect on objectives and learning
Time after class for teacher reflection on the lesson

73

Recommendations and Guidance
Teaching a blended learning class can open the door to many new and exciting opportunities for
students and teachers. Yet these opportunities come with challenges. It’s important to consider your
approach to blended learning to ensure that you are supporting learner outcomes, while also conducting
your work in a time efficient manner.

Class Recommendations
●
●

●

●

●

●

Create opportunities for frequent peer to peer interaction in-person and online to foster both
language development and a sense of community.
Ensure that students can sense your social presence in classes in-person and online by engaging
students in conversation, commenting strategically on online discussions, modeling in whatever
virtual spaces you ask students to use, and providing strategic feedback. Social presence will
increase student satisfaction, which leads to greater student engagement.
Offer opportunities for both synchronous and asynchronous peer to peer interaction
throughout the week. Synchronous interaction allows students to practice real time language
usage in authentic ways. Asynchronous interaction allows students to think critically about their
language usage and plan their words carefully. Both opportunities are advantageous to learning,
and different students will benefit from each method.
Asynchronous learning can create opportunities for students to extend their learning outside
of class. Giving students tools they can use independently can allow students with the time and
interest to continue learning on their own time. (Ex: My English Lab, Quizlets)
Consider using videos to create asynchronous instruction in situations where you would
explain something the same way for all students. This creates more up front work, but can free
you up during class to provide more individualized support. Videos should not exceed 9 minutes.
You should consider your learner's level of English and plan for an appropriate length to meet the
learning objectives. Videos should be paired with pre- and post-activities.
Ensure students receive timely and specific feedback when submitting asynchronous work. See
feedback recommendations on the next page.

Communication Recommendations
●

Try to respond to messages from students within 24 hours, or less. When students aren’t
seeing their teacher face to face it becomes even more important for them to know that their
teacher is available to help them. Communicate to your students early and often when you will
make yourself available to them and how they can reach you. Keep one consistent platform for
communication. (Ex: Whatsapp, Email, Google Voice, etc.)
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Feedback Recommendations

How often should I give feedback?
You should provide your students with feedback as often as you feel necessary in order to achieve the
following outcomes:
● Create a sense among learners that their teacher sees their work and is present with the class
● Monitor student progress and help students see their own progress
● Increase awareness of mistakes with target language usage so that corrections can be made
You will want to ensure students receive some type of feedback when students do the following types of
activities.
● When students submit independent or group work completed online
● When students participate in an online discussion
○ (Note: a detailed response to every discussion post is not always necessary or helpful)
● When students complete a major project, assignment, or assessment
Feedback should be provided to students within 48 hours of the deadline. At a minimum you should
confirm receipt of the assignment and tell the student when to expect feedback. Feedback should make
clear how the student did or did not meet the objective of the assignment.

How should I give feedback online?
When students have less face to face contact with their teacher it’s all the more important that they
receive specific feedback. Oral feedback has been found to be particularly impactful for students.
Students tend to perceive audio or video feedback as being more thorough and personal than written
feedback (Noavk and Tucker 2021). Consider providing individual oral feedback on a regular basis in one
of the following ways:
● Provide feedback asynchronously using video or audio recordings.
○ Use Mote to share audio recordings with students in Google docs, slides, classroom, or
Gmail
○ Use Whatsapp audio messages
○ Use Screencast-O-Matic for a more detailed feedback video on a project or major
assignment
● Provide feedback synchronously by preparing independent work times in class, during which
time students can rotate to meet with you individually and receive feedback on one specific item
or learning objective.
○ Create stations so that students can take turns meeting with the teacher during class while
classmates work on other activities
Written feedback may also be helpful for some assignments. the following options for written feedback:
● Comments on a Google Classroom assignment in private comments to an individual or group
● Comments in a Google Doc assignment, which may also be done using mote and can be
streamlined with a comment bank
● Comments in a dialogue journal or shared document for student/teacher communication
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Tech Tool Inventory
As you plan your hybrid learning class you will want to be sure to integrate all language domains. Use the
following list of current tech tools as a starting point to consider ways that you can introduce
multimodality into your classroom. Tools marked with an asterisk can work particularly well in student
led activities.

* = this tool can work particularly well for independent practice
* = this tool can facilitate practice across several language domains
Listening

Speaking

EdPuzzle

Flipgrid *

EdPuzzle

*

Mote *

VoiceThread **

VoiceThread **

Nearpod **

Screencastify Submit *

Wizer **

Nearpod **
Wizer **

Reading
Achieve 3000 *
Newsela *

Writing

Nearpod **

Nearpod **

Wizer **
Immersive Reader *
BookWidgets *
Padlet *
Kahoot
Factile
Quizlet
Quizizz

Wizer **
BookWidgets *
Padlet **
Mentimeter
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Student Resources
Background
The following resources are intended to be used as student facing materials to support learners in your
class. Please modify and adapt materials as you see fit to best serve your learners.
●

●

●

The learning survey is intended to be used with students as they enter your program or class. You
may want to use the survey to determine if the blended learning model is a good fit for the
student, and to identify supports that may be needed in order to help the student achieve
success.
The “Skills for Learning” list is intended to be an activity to start a conversation with students
about some of the soft skills and metacognitive skills that they will need to use in their blended
learning class.
The weekly schedule can be modified to match your class schedule. The intention is to help
students make a plan for participating in class, and to communicate about what steps the student
will need to take in order to do so.
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Learning Survey
1. At home I have a quiet place where I can study for this course:
a. No, a quiet place is not often available.
b. Sometimes a quiet place is available.
c. Yes, a quiet place is always available.
2. The wifi I will use on my virtual days is:
a. Very strong. I do not have any wifi problems.
b. Ok. Sometimes I have wifi problems.
c. Weak. I have many wifi problems.
3. When I am using a computer I think...
a. I can’t do this.
b. I need a lot of support to do this.
c. I need a little support.
d. I can try to do this on my own before I ask for support.
e. I know I can do this on my own.
4. When my teacher gives me written directions to follow on my own I think…
a. I can’t do this.
b. I need a lot of support to do this.
c. I need a little support.
d. I can try to do this on my own before I ask for support.
e. I know I can do this on my own.
5. When my teacher gives me practice to do on my own:
a. I feel very comfortable working independently
b. I feel ok working independently
c. I feel a little uncomfortable working independently
d. I feel very uncomfortable working independently
6. I like talking on Zoom with my teacher and classmates
a. I like this a lot!
b. I like this a little.
c. I don’t like this.
d. I really don’t like this.
7. When I have a reading assignment for class or for work, I think of my reading skills as:
a. Lower than average. I usually need help to understand the text.
b. Average. I sometimes need help to understand the text.
c. Good. I usually understand the text without help.
8. When I have a writing assignment for class or work, I think of my writing skills as:
a. Weak. I find it hard to express myself in writing.
b. Average. I can express myself fairly well in writing, but sometimes have difficulty.
c. Good. I am comfortable expressing myself in writing.
9. Discussions in a class are:
a. Very useful to me. I almost always participate in class discussions.
b. Somewhat useful to me. I sometimes participate in class discussions.
c. Not very useful to me. I don't usually participate in class discussions
10. Knowing my classmates is:
a. Very important to me
b. Somewhat important to me
c. Not particularly important to me
Modified from The IDEAL Distance Education and Blended Learning Handbook, 7th Edition
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Skills for learning
Read about five skills that will help you in class:

1. Time management
Time management means using your time in a good way to do the things you need to do. It is
important to be on time for class at school and on Zoom.

2. Asking for help
Asking questions will help you learn. Your teacher wants to help you.

3. Preparation
Preparation means getting ready. You can be prepared for class if you bring the materials
you need. Bring your computer, book, paper, and pencil for class every day. You can also be
prepared by telling your teacher if you cannot come to class, or telling your teacher if you
have a problem on Zoom.

4. Collaboration
Collaboration means working with your classmates. When you work together you all
can learn more.

5. Reflection
Reflection means thinking about what you did and what you learned. Reflection can help
you remember information and learn more.

Which skill is easiest for you?

Which skill do you need to practice?
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Weekly schedule

My Weekly Schedule
Monday

Tuesday

Wednesday

Thursday

Friday

Before class I will: Before class I will: Before class I will: Before class I will: Before class I will:

X:00 - X:00

X:00 - X:00

X:00 - X:00

X:00 - X:00

X:00 - X:00

English Class

English Class

English Class

English Class

English Class

In-Person

In-Person

Online

Online

Online

After class I will:

After class I will:

After class I will:

After class I will:

After class I will:
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Recommended Reading
For further exploration on the topic of blended learning consider the following sources:
●

IDEAL Distance Education and Blended Learning Handbook, 7th Edition - A guide to getting started
with distance and blended learning. This guide was updated in 2020 with some new information in
light of COVID-19. Information covers the whole range of programmatic and class considerations,
including recruitment, orientation, administrative issues, and assessment.

●

The What, Why, Who, and How of Blended Learning for Adult Basic Skills Learners - This guide
unpacks the benefits of blended learning and offers guidance and tools for programs that are just
getting started with blended learning.

●

UDL and Blended Learning - This book helps educators discover how to apply UDL principles in a
blended learning class, and addresses the current educational landscape in light of the COVID-19
pandemic.

●

Triple E Framework - This website has several resources to explain the framework for measuring
technology integration, and offers several tools for planning lessons and measuring effective
technology integration.

